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Dean’s  
Message

This year marks a milestone in the history of Peabody College as we celebrate our 
225th anniversary. The college’s lineage dates to the founding of a small academy in 
1785 on what was then the western frontier.

Needless to say, much has happened since then, but we still think of ourselves as  
having something of the pioneer spirit. Whether we are advancing discoveries in edu-
cational neuroscience (p. 9) or establishing a new IES-funded national research center 
(p. 10), Peabody faculty members tend to be at the forefront of educational change.

The Developing Effective Schools Center joins the National Center on School Choice 
(p. 6) and the National Center of Performance Incentives (p. 4) as central to our 
research investigations of major school reforms. Peabody faculty members also are 
involved with Tennessee’s Race to the Top grant and are leading a consortium of 
eight Tennessee universities in developing a teacher performance assessment based 
on California’s PACT.

While some have ratcheted up criticism of education schools and the teachers they 
produce, efforts like Peabody’s indicate that leading colleges of education are best 
positioned not only to contribute highly skilled teachers and school leaders but 
also the information needed to guide policymaking. With regard to teachers, we are 
enthusiastic about our new partnership with local schools to prepare middle school 
math, science and literacy teachers (p. 2).

Finally, this fall we welcome our second class of Hubert H. Humphrey Fellows, a 
group of distinguished educators from around the globe (p. 16). They offer but one 
example of Peabody’s growing international influence—yet another educational 
frontier we are thrilled to encounter.

 
Camilla P. Benbow 
Patricia and Rodes Hart Dean of Education  
and Human Development
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rankings were based on ratings from 
academic experts.

Peabody Professor Part 
of $10 million mathematics 
research center
improving math instruction for el-

ementary and middle school children 

experiencing problems with fractions 

is the focus of a $10 million grant from 

the institute of education sciences, 

a research branch of the u.s. depart-

ment of education. 

Lynn Fuchs, Nicholas Hobbs Professor 
of Special Education and Human Devel-
opment, is among the collaborators in 
the new Center on Improving Math-
ematics Instruction for Students with 
Mathematics Difficulties, to  
be administered by the  
University of Delaware. 

Fuchs will work with Nancy 
C. Jordan, professor of 
education in Delaware's 
School of Education, and 
Robert Siegler, professor 
of cognitive psychology at 
Carnegie Mellon University. 
The researchers will partner 
with local school districts, including  
Metro Nashville Public Schools, to  
conduct the research. 

The five-year project, set to begin Sept. 
1, focuses on understanding how stu-
dents learn fractions concepts, how to 
explain individual differences in devel-
opment and ways to enhance under-
standing and performance. 

"Research is showing that students have 
a lot of problems understanding rational 
numbers," Jordan said. "Understand-
ing of fractions is very important for 
learning algebra, which is considered 
a gateway skill for success in science, 
technology, engineering and mathemat-
ics (STEM) disciplines." 

The center will implement a multidis-
ciplinary approach involving cognitive 
psychologists, special educators, math 
educators and educational psychologists.

Fuchs's research for more than 30 years 
has focused on assessing the efficacy of 
mathematics and reading interventions 
for students with learning disabilities 
and understanding the student charac-
teristics associated with responsiveness 
to those interventions. 

"I hope to design interventions that 
promote better mathematics learning, 
specifically in the area of fractions, for 
students with learning disabilities," Fuchs 
said. "The goal is for these interventions 
to be useable in real school settings."

Siegler has spent his career studying 
the development of mathematical and 
scientific thinking in children ages 4 to 
14, while Jordan conducts research on 
math learning difficulties.

flores Partner  
in Gates Grant 
on barriers to  
colleGe  
comPletion
stella Flores, assistant 

professor of public policy 

and higher education, is ex-

ploring barriers to college 

completion as a co-investi-

gator on a $1.9 million Harvard gradu-

ate school of education study. The 

research is part of the bill & melinda 

gates Foundation's Postsecondary 

success initiative to double the num-

ber of low-income students who earn 

postsecondary degrees by age 26—an 

increase of approximately 250,000 

graduates each year.

Flores is partnering with the grant's 
primary investigator, Bridget Terry 
Long, Harvard Graduate School of Edu-
cation; Michael Kurlaender, University 
of California, Davis; and Eric Bettinger, 
Stanford University. The team is using 
state and university administrative data-
sets to conduct quantitative research on 
college enrollment and completion over 
the next four years. Additionally, they 
are investigating the role of community 
colleges in facilitating increased access 
and success in postsecondary attain-
ment for underserved students.

Peabody PartnerinG with 
metro nashville Public 
schools to offer new 
master's ProGram for  
urban teachers
Peabody College has launched a new 

master's degree program designed 

expressly for current or prospective 

teachers in the metropolitan nashville 

Public schools.

The program, Teaching and Learning in 
Urban Schools, is focused on improving 
teaching in Nashville's middle schools. It 
will prepare students to teach in upper 
elementary grades through grade 8 with 
a focus on one of three areas: literacy, 
mathematics or science. The first cohort 
includes recent college graduates as well 
as new and existing teachers.

"Peabody College and MNPS both share 
a goal of improving learning for Nash-
ville's students, and highly effective 
teachers make the critical difference," 
Camilla Benbow, Patricia and Rodes 
Hart Dean of Education and Human 
Development, said. "We are very excited 
to partner with Metro on an innovative 
program like this."

"This program will serve multiple pur-
poses," MNPS Director of Schools Jesse 
Register said. "It will provide top train-
ing to our teachers, which will directly 
impact classroom instruction, and it will 
assist in our recruitment of the coun-
try's most talented and promising young 
teachers."

One goal of the new degree is recruiting 
and retaining excellent teachers who will 
continue teaching in MNPS schools after 
they graduate. 

Students will attend the program 
tuition-free but must agree to teach in 
MNPS schools for three years following 
graduation. All students also will teach 
in project-affiliated MNPS schools while 
completing 30 hours of coursework  
over two years.

The program will focus on improving 
instruction and student outcomes, 
changing assessment practices, and 
creating communities of reflective, 
committed teachers to foster systemic 
improvement.

Coursework will be supported by on-site 
coaching and mentoring from Peabody 
faculty. Every semester students will 
participate in a seminar that will address 
urban issues and provide a setting for 
discussing classroom instruction. 

Metropolitan Nashville Public Schools 
serve more than 76,000 students in 
Nashville and Davidson County.

to learn more about teaching and 

learning in Urban schools, visit http://

peabody.vanderbilt.edu/mnps.xml

second straiGht year  
at no. 1 for vanderbilt  
Peabody colleGe
Peabody College of education and hu-

man development was ranked as the 

best graduate school of education in 

the nation by u.s. news & world re-

port for the second consecutive year.

In rankings released in April, Peabody 
programs in Administration/Supervi-
sion and Special Education also were 
named No. 1 in the nation. Also ranked 
were Peabody programs in Education 
Policy (No. 4), Elementary Education 
(No. 5), Higher Education Administra-
tion (tied at No. 6), Educational Psychol-
ogy (No. 7) and Curriculum/Instruction 
(tied at No. 9). With its overall No. 1 
score of 100, Peabody was 9 points 
ahead of its nearest competitor.

"We are exceptionally pleased to retain 
the first place ranking," said Camilla 
Benbow, Patricia and Rodes Hart Dean 
of Education and Human Development 
at Peabody. "It confirms the quality of 
our people and programs, and it adds 
weight to our efforts to strengthen edu-
cation for all learners."

The annual graduate school rankings are 
based on surveys of more than 1,200 
programs and 12,400 academics con-
ducted in fall 2009. Individual program 

Peabody  
Columns

Peabody Welcomes 
New Faculty for 

2010-2011 
deParTmenT oF leadersHiP, 
PoliCy and organizaTions

Matthew G. springer Assistant Profes-

sor of Public Policy and education; 

Ph.D.’06, vanderbilt University. Previ-

ously: research assistant Professor  

of Public Policy and education,  

vanderbilt University 

ron Zimmer Associate Professor of 

Public Policy and education; Ph.D.'97, 

University of Kentucky. Previously: 

michigan State University

deParTmenT oF PsyCHology 
and Human deVeloPmenT

sonya sterba Assistant Professor of 

Psychology; Ph.D.'10, University of 

North Carolina at Chapel hill  

deParTmenT oF TeaCHing 
and learning

Kathy Ganske Professor of the  

Practice of literacy; Ph.D.'94, University 

of virginia. Previously: oberlin College

Amanda Goodwin Assistant Professor 

of language, literacy and culture;  

Ph.D.'10, University of miami

Barbara stengel Professor of the  

Practice of education; Ph.D.'84,  

University of Pittsburgh. Previously: 

millersville University

lanette r. Waddell Assistant Professor 

of the Practice of Mathematics  

education; Ph.D.'07, University of  

Pennsylvania. Previously: lehigh  

University

above: The first cohort of Peabody's new master's degree program, Teaching and Learning in 
Urban Schools, poses with Dean Camilla Benbow (first row, center) and Nashville Director of 
Schools Jesse Register (front right).

ron Zimmer

stella flores
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Notes and Honors

"There is no greater door to opportunity 
in this country than access to a qual-
ity education," said Hilary Pennington, 
director of education, postsecondary 
success, at the Gates Foundation. 

vanderbilt university and 
mathematica researchers 
to evaluate teacher  
incentive fund
Peabody College researchers, in 

partnership with mathematica Policy 

research, have won a five-year, $7.9 

million contract from the u.s. de-

partment of education's institute of 

education sciences to conduct a na-

tional impact evaluation of the federal 

Teacher incentive Fund (TiF) program.

"As more money is invested in pay 
for performance programs across the 
nation, there is urgent need to better 
understand the effectiveness of these 
programs and what elements may 
constitute an optimal incentive system," 
Matthew Springer, director of the Na-
tional Center on Performance Incentives 
and one of the principal investigators on 
the study, said. "The Mathematica-Van-
derbilt partnership will rigorously assess 

a range of performance pay models 
that will be implemented under the TIF 
program so we can expand our under-
standing of this popular, and potentially 
important, education reform."

TIF supports performance-based teacher 
and principal compensation systems in 
high-need schools. Created by Congress 
in 2006, the program was expanded 
and supported with an additional $200 
million in funding by the American 
Recovery and Reinvestment Act of 2009. 
Rigorous evaluation of the program is 
required under ARRA.

Peabody Columns

TIF's goals include improving teacher 
achievement by increasing teacher and 
principal effectiveness; reforming teach-
er and principal compensation systems 
to support rewards based on improved 
student achievement; increasing the 
number of effective teachers teach-
ing poor, minority and disadvantaged 
students in hard-to-staff subjects; and 
creating sustainable performance-based 
compensation systems.

The Mathematica-Vanderbilt study will 
evaluate performance-based compensa-
tion systems in districts receiving TIF 
grants in 2010.

for more information about the  

national center on Performance  

Incentives at Vanderbilt, visit  

www.performanceincentives.org.

dale ballou, associate professor of pub-

lic policy and education, is advising the 

institute of education Sciences on evalu-

ating education stimulus funding.

sandra l. barnes, professor of human 

and organizational development, was 

elected president of the association of 

Black Sociologists.

Camilla P. benbow, Patricia and rodes 

Hart Dean of education and Human Devel-

opment, received the 2009 Presidential 

award from the National association for 

gifted Children and the David g. imig 

award for Distinguished achievement in 

teacher education from the american as-

sociation of Colleges of teacher education.

leonard bickman, Betts Professor of 

Psychology, received a fulbright Senior 

Scholar award.

bruce e. Compas, Patricia and rodes Hart 

Professor of Psychology and Human De-

velopment, was appointed chair of the Psy-

chosocial Development, risk and Preven-

tion Study Section of the National institutes 

of health Center for Scientific review.

robert l. Crowson, Jr., professor of 

education, has been named editor of the 

Peabody Journal of education.

david K. dickinson, professor of educa-

tion, was selected as an american educa-

tional research association fellow.

elizabeth dykens, professor of psychol-

ogy, was appointed director, vanderbilt 

Kennedy Center for research on human 

Development.

stephen n. elliott, Dunn family chair in 

educational and Psychological Assess-

ment, received appointments as fellow, 

american educational research as-

sociation; member, educational testing 

Services visiting research Panel; and  

director of research and scientific  

practice, Society for the Study of  

School Psychology.

stella Flores, assistant professor of 

public policy and higher education, was 

named a National academy of education/

Spencer fellow.

lynn and douglas Fuchs, nicholas Hobbs 

chairs in special education and Human 

Development, were included in fortune 

magazine's list of 14 revolutionary  

educators.

ellen b. goldring, Patricia and rodes 

Hart chair, was selected as an american 

educational research association fellow; 

goldring also was appointed principal 

member, education Systems and Broad 

reform Standing Panel, institute of edu-

cation Sciences.

stephen e. graham, currey Ingram chair 

in special education, was appointed to 

the National advisory Panel of the early 

history Project of the National Writing 

Project and advisor on writing to the 

Southern regional education Board.

Karen r. Harris, currey Ingram chair in 

special education, was selected as an 

american educational research associa-

tion fellow.

Craig anne Heflinger, professor of hu-

man and organizational development, 

was awarded the lifetime invisible Child 

award by tennessee voices for Children.

brian Heuser, assistant professor of the 

practice, will serve as a U.S. embassy 

Policy Specialist in higher education for 

2010-2011.

robert Jiménez, professor of language, 

literacy and culture, received the Joyce 

morris article award from the history of 

reading interest group of the interna-

tional reading association.

Craig Kennedy, professor of special edu-

cation, was named associate dean  

for research.

Kevin m. leander, associate professor 

of language and literacy, was a 2009-10 

fellow for "immigration and the american 

experience" of the robert Penn Warren 

Center. leander also was one of 20 fac-

ulty members from different universities 

selected to participate in a study tour of 

israel sponsored by the anti-Defamation 

league and other nonprofits.

rich lehrer, frank W. Mayborn Profes-

sor, received the excellence in education 

award from the University at albany, 

State University of New York.

mark w. lipsey, research professor of 

human and organizational development 

and director, Peabody research Insti-

tute, was appointed by tennessee gov-

ernor Phil Bredesen to the governor's 

Criminal Justice Coordinating Council.

Christopher P. loss, assistant professor 

of public policy and higher education, 

was appointed fellow, teagle founda-

tion National forum on the future of the 

liberal arts. loss also received the 2010 

Peabody award for excellence in Class-

room teaching.

michael K. mclendon, associate profes-

sor of public policy and higher educa-

tion, was appointed associate dean and 

chief of staff. in april, mclendon present-

ed the edward Douglas White lectures 

at louisiana State University.

Velma mcbride murry, Betts Profes-

sor of education and Human Develop-

ment, was appointed director, Board for 

Children, Youth, and families (BCYf), 

National academies of Science, engi-

neering, and medicine.

laura r. novick, associate professor of 

psychology, was appointed to a National 

research Council committee examining

learning and teaching in the sciences at 

the undergraduate level.

Kimberly J. Paulsen, associate professor 

of the practice of special education, was 

elected "president-elect" of the tennes-

see association of Colleges for teacher 

education.

deborah rowe, associate professor of 

early childhood education, was awarded 

the Dina feitelson research award from 

the international reading association for 

her article, "the social construction of 

intentionality: two-year-olds' and adults' 

participation at a preschool writing 

center," in the journal, research in the 

teaching of english (2008, 42(4)).

susan saegert, professor of human and 

organizational development, received 

the 2009 award for Distinguished lead-

ership, american Psychological associa-

tion Committee on Socioeconomic Status

sharon shields, professor of the practice 

of human and organizational develop-

ment, and Heather smith, assistant 

professor of the practice of human and 

organizational development, are serving 

as education consultants for the interac-

tive PBS Web series, fizzy's lunch lab. 

the program was nominated for a Day-

time entertainment emmy award.

marybeth shinn, professor of human and 

organizational development, was named 

chair of the Department of human and 

organizational Development. Shinn also 

received the 2010 Social Policy ed-

ited Book award from the Society for 

research on adolescence for her book 

with hirokazu Yoshikawa, toward Posi-

tive Youth Development: transforming 

Schools and Community Programs (New 

York, NY: oxford University Press, 2008).

matthew springer, assistant professor 

of public policy and education, was 

named a fellow in education policy to the 

george W. Bush institute.

william l. Turner, Betts Professor of 

Human and organizational Develop-

ment, delivered the keynote address at 

the american family therapy academy 

annual meeting in June. his address, 

"light in the Shadow: finding Solutions 

to Disparities in mental health Services," 

focused on implementation strategies 

for children's mental health programs in 

minority and low-income communities.

Douglas fuchslynn fuchs

sandra l. Barnes

lynn and Douglas fuchs were named "revolutionary 

educators" by fortune Magazine.

at right: Associate 
Dean for Professional 
Programs and Exter-
nal Relations Timothy 
Caboni welcomed new 
graduate and profes-
sional students on 
August 20.
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Performance pay programs designed 

by teachers, for teachers have been 

found to offer small incentives to a 

large number of teachers, new re-

search indicates.

"We found that 
when teachers de-
sign performance 
pay programs they 
tend to be egali-
tarian, offering 
everyone a little 
bit of money," 
Matthew Springer, 
director of the 
National Center 

on Performance Incentives at Vanderbilt 
University and a co-author of the new 
research, said. 

The study drew data from Texas public 
schools participating in the Governor's 

Educator Excellence Grants Program, or 
GEEG. GEEG was a three-year program 
that distributed $10 million per year 
in non-competitive federal grants to 
99 high-performing campuses serving 
low-income students. It was the nation's 
largest state-funded performance pay 
program when it was launched in 2005.

Under GEEG, participating schools were 
required to design their own incentive 
pay plans, using broad guidelines set by 
the Texas Education Agency. 

"Because the guidelines required that 
teachers play a significant role in the 
design and implementation of their 
school's plan, the GEEG program repre-
sents a unique opportunity to explore 
optimal incentives from the employer 
and the employee's perspectives," Lori 
Taylor, assistant professor at the Bush 
School of Government and Public Service 

at Texas A&M University, said. "The 
evidence strongly suggests that teachers 
prefer relatively weak incentives."

In most participating schools, over 80 
percent of teachers received some sort  
of bonus. 

"The GEEG incentive plans systemati-
cally offered smaller awards to a higher 
proportion of teachers than was obvi-
ously intended by the state education 
agency," Taylor said. "Intriguingly, weak 
incentives were more common in situ-
ations where one would think stronger 
incentives would be more effective at 
changing behavior."

The researchers also found that even 
weak incentives had a positive impact on 
teacher retention. Teachers who received 
no award were more likely to leave their 
jobs than those who received an award, 
while awards of $3,000 reduced turnover 
among the recipients to roughly half the 
rate observed before the GEEG program.

"If we assume that award recipients 
were more effective in the classroom 
than non-recipients - which might be a 
relatively strong assumption - then the 
evidence suggests that even weak incen-
tives achieved the objectives of employ-
ers," Springer and Taylor said. "The GEEG 
program increased retention of those 
teachers that schools particularly wished 
to retain."
    

the research was conducted under 

a grant from the texas education 

Agency.

for more information on the national 

center for Performance Incentives and 

to access the report, visit www.perfor-

manceincentives.org.

no signiFiCanT  
diFFerenCe in maTH 
aCHieVemenT gains 
beTween CHarTer 
sCHools, TradiTional 
PubliC sCHools
New research based on preliminary data 
in a pilot study has found no significant 
difference in achievement gains on stan-
dardized math tests between students 
in charter schools and those in tradi-
tional public schools. The findings have 
spurred the collection of additional data 
for continued analysis.

Ellen Goldring, Patricia and Rodes Hart 
Professor of Education Policy and Lead-

ership, was a principal investigator on 
the project.

As the school choice movement con-
tinues to gather steam and monies are 
poured into new options, research on 
choice is expanding to assess whether 
the movement is accomplishing what 
it aims to do, the researchers said. It is 
important, Goldring and her colleagues 
contend in the report, to look inside "the 
black box" to see what is actually hap-
pening in the schools.

The researchers learned that in 

schools where teachers reported 

that they have high expectations for 

achievement, believe it is important 

for all students to do well, and empha-

size challenging work and completing 

assignments, students experienced 

higher gains than those in schools with 

less focus on academic achievement.

Further, students had lower achieve-
ment gains where teachers reported 
greater instructional innovation. This 
finding suggests innovation for its own 
sake may not be the best strategy for im-
proving student achievement.

It is equally important, the researchers 
reported, to examine not just achieve-
ment effects but organizational and 
instructional conditions in charter 
and traditional public schools. The 

idea is to get to the key question: Does 
choice lead to the types of innovations 
hoped for by its founders? As a next 
step, the researchers plan to continue 
the research by gathering measures of 
school effectiveness to understand what 
conditions foster academic growth and 
achievement gains.

Mark Berends, professor of sociology at 
the University of Notre Dame, was lead 
author for the report. In addition to Gol-
dring, co-authors were Marc Stein, as-
sistant professor of education at Johns 
Hopkins University, and Xiu Cravens, 
assistant professor of the practice of 
education policy at Vanderbilt.

The report, "Instructional Conditions in 
Charter Schools and Students' Math-
ematics Achievement Gains," was pub-
lished in May in the American Journal 
of Education.

Findings

Findings

National Center on School Choice  
offers updated access to findings
the national center on school choice,  

a research consortium based at Peabody 

college, has recently updated its website 

to provide better and more extensive  

access to more than 100 research  

papers, journal articles and books on 

school choice.

A key feature is a searchable database that 
allows users to look for articles based on 
familiar keywords, authors' names, and 
types of school choice, from charter schools 
to vouchers to magnet schools. In addition 
to the research briefs, the updated website 
also introduces a blog, "Matters of Choice," 

that will track news in the world of school 
choice and relate it to research conducted 
by scholars associated with the NCSC.

The National Center on School Choice 
conducts scientific, comprehensive and 
timely studies to inform policy and practice. 
In addition to Vanderbilt, partner institu-
tions are the Brookings Institution, Brown 
University, Harvard University, Indiana 
University, the National Bureau of Eco-
nomic Research, Northwest Evaluation 
Association, Stanford University and the 
University of Notre Dame.

The center is funded by a six-year, $13.3 
million grant from the U.S. Department of 
Education's Institute of Education Sciences.

The center's new resources are available 
online at www.vanderbilt.edu/schoolchoice.

TeaCHer-designed  
PerFormanCe Pay  
Programs oFFer 
smaller inCenTiVes  
To more TeaCHers

Matthew springer

ellen Goldring
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Children with dyslexia often struggle 
with reading, writing and spelling, 
despite getting an appropriate education 
and demonstrating intellectual ability in 
other areas. New neurological research 
has found that these children's difficul-
ties with written language may be  
linked to structural differences within 
an important information highway  
in the brain known to play a role in  
oral language.

The findings were published in the 

June 2010 issue of Cortex.

Vanderbilt researchers Sheryl Rimrodt 
and Laurie Cutting and colleagues at 
Johns Hopkins University and Kennedy 
Krieger Institute used an emerging MRI 
technique, called diffusion tensor imag-
ing (DTI), to discover evidence linking 
dyslexia to structural differences in an 
important bundle of white matter in 
the left-hemisphere language network. 
White matter is made up of fibers that 
can be thought of as the wiring that 
allows communication between brain 
cells; the left-hemisphere language 

network is made up of bundles of these 
fibers and contains branches that extend 
from the back of the brain (including 
vision cells) to the front parts that are 
responsible for articulation and speech.

"When you are reading, you are  
essentially saying things out loud in 
your head," Cutting said. "If you have 
decreased white matter integrity in this 
area, the front and back part of your 
brain are not talking to one another. 
This would affect reading, because you 
need both to act as a cohesive unit."

Rimrodt and Cutting used the DTI tech-
nique to map the course of an important 
white matter bundle in this network and 
discovered that it ran through a frontal 
brain region known to be less well-or-
ganized in the dyslexic brain. They also 
found that fibers in that frontal part  
of the tract were oriented differently  
in dyslexia.

"Finding a convergence of MRI evidence 
that goes beyond identifying a region of 
the brain that differs in dyslexia to link-

ing that to an identifiable structure  
and beginning to explore physical  
characteristics of the region is very 
exciting," Rimrodt said. "It brings us a 
little bit closer to understanding how 
dyslexia happens."

Rimrodt is assistant professor of devel-
opmental medicine. Cutting is Patricia 
and Rodes Hart Professor of Special 
Education and an investigator in the 
Vanderbilt Kennedy Center for Research 
on Human Development. The research-
ers completed the work at the Kennedy 
Krieger Institute with their colleagues 
there before moving to Vanderbilt.

The research was funded by the Johns 
Hopkins School of Medicine General 
Clinical Research Center, the Kennedy 
Krieger Institute's Learning Disabil-
ity Research Center and F.M. Kirby 
Research Center for Functional Brain 
Imaging, the National Institute for 
Neurological Disorders and the Eunice 
Kennedy Shriver National Institute of 
Child Health and Human Development.

Cognitive behavioral intervention for 
families may help prevent depression in 
parents with a history of depression and 
in their 9- to 15-year-old children, new 
research has found. The study is the first 
to test this kind of program for families 
with a depressed parent.

"Depression is a significant public health 
problem, affecting over 16 percent of 
Americans in their lifetimes. One of the 
most potent risk factors for develop-
ing depression is having at least one 
parent with a history of depression," 
Bruce Compas, Patricia and Rodes Hart 
Professor of Psychology and Human 
Development and lead author of the new 
research, said. "This makes the preven-
tion of depression in families with a 
history of the disorder a high priority.  
We are excited that we have encouraging 
evidence that working directly with par-
ents with depression and their children 
can reduce the risk for emotional and 
behavioral problems in these children."

The results were published in the De-
cember issue of the Journal of Consult-
ing and Clinical Psychology. 

The researchers, in collaboration with 
a team of colleagues at the University 
of Vermont headed by Rex Forehand 
and Gary Keller, compared the impact 
of a family group cognitive behavioral 
intervention for parents and their chil-
dren with that of a written program that 
parents and children studied on their 
own. One hundred eleven parents with 
current or past depression and 155 9- to 

15-year-old children of those parents 
participated in the study. The research-
ers focused on that age group because 
depression is known to increase in early 
to mid-adolescence and because the 
participating children needed to be old 
enough to learn the coping skills taught 
in the intervention.

The cognitive behavioral intervention was 
delivered to small groups of families in 12 
sessions. Parents and children partici-
pated together in the program, which was 
designed to educate families about de-
pression, increase their awareness of the 
impact of stress and depression on daily 
life, help families recognize and monitor 
stress, help the children and their parents 
develop good coping skills to manage 
stress and improve parenting skills.

In the written program, families were 
mailed written materials about many of 
the same topics described above, with 
separate materials provided for parents 
and for children. The families were also 
sent a schedule for reading the materials.

The researchers found the cognitive 
behavioral intervention had significant 
benefits for parents and children over 
the written program.  Approximately 
nine percent of the children participating 
in the intervention experienced a major 
depressive episode within the 12 months 
following the study, as compared to 

almost 21 percent of those participating 
in the written program. Forty percent 
of the parents in the intervention group 
experienced a major depressive episode 
during that time as compared to 56 per-
cent of the written group. 

The greatest benefits occurred 12 months 
after the study, indicating the children 
and their parents had time to practice 
and use the skills they had learned.

The findings build on those of a study 
published in the June 2009 issue of the 
Journal of the American Medical Asso-
ciation by Vanderbilt psychologist Judy 
Garber that found a cognitive behavioral 
program helped teens at risk of depres-
sion, but did not have benefits for those 
who had a currently depressed parent. 
The family intervention offers a new tool 
for helping these families by simultane-
ously addressing the parent's and the 
child's depression risks.

"We now have extremely encouraging 
evidence from two studies conducted at 
Vanderbilt that we may be able to reduce 
the incidence of depression and other 
mental health problems in children at 
high-risk," Compas said.

The research was supported with  
grants from the National Institute of 
Mental Health.

Findings

Differences in language circuits in the  
brain linked to dyslexia

Family  
inTerVenTion 
may reduCe 
risK For  
dePression in 
ParenTs and 
CHildren

"Depression is a significant 

public health problem,  

affecting over 16 percent of 

Americans in their lifetimes."

below: Vanderbilt researchers Sheryl 
Rimrodt and Laurie Cutting (right)
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Identifying and developing a process for transferring key 
elements that make some high schools in large urban 
districts more effective at improving outcomes for low-

income and minority students, as well as English language 
learners, is the focus of a new national center at Vanderbilt 
University's Peabody College.

The Institute of Education Sciences (IES) has awarded $13.6 
million over five years to fund the Developing Effective 
Schools Center (DESC), a national research and development 
center on scaling up effective schools.

The center's goal is to identify programs, practices, processes and 
policies that make some high schools more effective at reaching 
certain students. The center also will develop ways to transfer 
those methods to less effective schools in the same districts. 
Florida State University, the University of Wisconsin-Madison 

and the Education Development Center, headquartered in New-
ton, Mass., are partnering with Vanderbilt in the project.

This is the third national research center funded by IES, a 
research arm of the U.S. Department of Education, to be lo-
cated at Peabody, joining the National Center on Performance 
Incentives and the National Center on School Choice.

"We have universal agreement that schools are in need of re-
form, and there are innovative programs that have been shown 
to improve student outcomes," said Camilla P. Benbow, Patricia 
and Rodes Hart Dean of Education and Human Development. 
"The problem is that these successes often occur under particu-
lar conditions that are challenging to replicate across a range 
of schools. This new center will help educators figure out how 
to extend promising reforms to help more students."

"Despite ambitious reforms over the past three decades, high 
schools today have shockingly low rates of student retention 
and learning, particularly for students from traditionally low-
performing subgroups," said Thomas Smith, associate profes-
sor of public policy and education at Peabody. Smith will serve 
as principal investigator and director of the new center.

"Prior attempts to reform high schools have often failed 
because they did not sufficiently address the contexts of the 
districts and the schools in which they were implemented. 
Our goal is to design a model where researchers, developers, 
and school and district practitioners co-design methods of 
transferring effective practices from one school to another."

By combining the unique talents of developers, research-
ers and local practitioners in the process of designing, 
implementing, revising and assessing the effectiveness of 
interventions, the center's focused program of research can 
overcome many of the challenges inherent in designing and 
scaling up interventions.

Among the challenges are:

lack of teacher buy-in and participation•	

inadequate attention to the organizational context in •	
which the practices are to be implemented

conflicts between designs and other district programs•	

"The center will be uniquely positioned to address the per-
sistent research-to-practice gap," according to Smith. "Col-
laboratively designing, implementing and revising tailored 
interventions across two large urban districts will inform 
the development of design tools that can help districts 
transfer effective practices from currently effective to less 
effective schools."

The center will partner with Broward County Public Schools in 
Florida and Dallas Independent School District in Texas, two 
school districts identified as having both effective and, at least 
at present, less effective high schools.

Research team members include: Lora Cohen-Vogel, Stacy 
Rutledge, Patrice Iatarola and Tim Sass of FSU; Dan Bolt and 
Rob Meyer of the University of Wisconsin-Madison; Cheryl 
King, Maria-Paz B. Avery and Barbara Miller of the Education 
Development Center; and Marisa Cannata, Ellen Goldring, Joe 
Murphy and Matt Springer, all faculty members at Vanderbilt.

The DESC has plans to use value-added models to identify 
high schools that are effective at improving student achieve-
ment in English/language arts, mathematics and science 
among traditionally low-performing subgroups of students. 
They also will look at ways those schools are reducing the like-
lihood that students drop out before graduation. Of interest, 
as well, is how they are increasing traditionally low-perform-
ing student enrollment in advanced courses.

Researchers will use a combination of interviews, sur-
veys and observations to uncover what the effective high 
schools in two large urban districts are doing that contrib-
ute to their success and distinguish them from less effec-
tive high schools in the same district.

The center will work to involve district leaders and partici-
pants from both the effective and less effective high schools 
to collaborate on the design and implementation of a process 

to support the transfer of effective practices from effective 
schools to less effective schools in their districts.

The next step will be to implement this process in six less 
effective high schools in two large urban districts and evalu-
ate this implementation. An assessment and analysis of the 
impact of the intervention designs will follow with a focus on 
sustaining those practices once the project has ended.

"By the conclusion of the center's work, we will have devel-
oped, implemented and tested new processes that other dis-
tricts will be able to use to scale up effective practices within 
the context of their own goals and unique circumstances," 
according to Smith. l

Scaling up Effective Schools

"Despite ambitious reforms over the 

past three decades, high schools today 

have shockingly low rates of student 

retention and learning, particularly  

for students from traditionally  

low-performing subgroups..."

By Jennifer Johnston

Peabody selected for new  
$13.6 million national center

a consensus has developed among practitioners and researchers around the essential 

components of a successful urban school. these include:

quality instruction•	

a rigorous curriculum•	

a culture of learning•	

professional behavior•	

connections to external •	
communities

systemic use of data•	

system performance •	
accountability

learner-centered leadership•	

GrowinG SucceSS AmonG urbAn SchoolS

their efforts will be based in urban school systems in Broward County, florida and the Dallas independent School District.

thomas smith

however, less is known about the ways educators may implement and sustain 
those  good practices. researchers affiliated with Peabody's new Developing 
effective Schools Center hope to identify means of doing this and to provide 
information for less effective schools to "scale up."
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The report carefully notes that writing practices cannot take 
the place of effective reading practices and calls for writing 
to complement reading instruction, stating that each type 
of practice supports and strengthens the other. With lower-
achieving students, an important key to success is providing 
ongoing practice and explicit instruction. 

Writing to Read builds on the ideas presented in a 2006 Alli-
ance report also co-authored by Graham, Writing Next: Effec-
tive Strategies to Improve Writing of Adolescents in Middle and 
High School Literacy (www.all4ed.org/files/WritingNext.pdf). 
In both publications, meta-analysis is used to collect, categorize 
and examine experimental and quasi-experimental data. Writ-
ing to Read marks the first meta-analysis examining the effects 
of different writing practices on students' reading performance.

Hebert is a post-doctoral fellow at Peabody College.

the Alliance for excellent education is a Washington, 

D.c.-based national policy and advocacy organization that 

works to improve national and federal policy so that all 

students can achieve at high academic levels and graduate 

from high school ready for success in college, work, and 

citizenship in the 21st century. for more information, visit 

www.all4ed.org.

carnegie corporation of new York is a philanthropic foun-

dation created by Andrew carnegie in 1911 to do "real and 

permanent good in this world." 

reporting for this article was contributed by Melanie 

Moran and by Jason Amos of the Alliance for excellent 

education. l

Writing to Read

Although reading and writing have become essential skills for 
almost every job, the majority of students do not read or write 
well enough to meet grade-level demands. A new report co-
authored by Vanderbilt University researchers Steve Graham 
and Michael Hebert finds that while the two skills are closely 
connected, writing is an often-overlooked tool for improving 
reading skills and content learning. 

"While writing is important in its own right, the evidence 
clearly shows that writing supports reading and reading de-
velopment. Increasing how often students' write has positive 
benefits on their development as readers," Graham, Currey 
Ingram Chair in Special Education and Literacy, said. "In addi-
tion, previous research demonstrates that writing about infor-
mation presented in science, math, English and social studies 
also supports students' learning in those subjects. If we want 
to maximize students' accomplishments in these critical areas, 
writing needs to become part of the solution." 

The report, Writing to Read: Evidence for How Writing Can 
Improve Reading, was commissioned by the Carnegie Corpora-
tion of New York and published by the Alliance for Excellent 

Education. It was released in April and is available 
at www.all4ed.org/files/WritingToRead.pdf and 
www.carnegie.org/literacy. 

"As the recent findings from The Nation's Report 
Card in reading demonstrate, nearly 70 percent of 
the nation's eighth graders fail to read at a pro-
ficient level," Bob Wise, president of the alliance 
and former governor of West Virginia, said. "Poor 
reading and writing skills not only threaten the 
well-being of individual Americans, but the coun-
try as a whole. Ensuring that adolescents become 
skilled readers and writers is not merely an option 
for America-it is an absolute necessity. As Writing 
to Read demonstrates, instruction in writing not 
only improves how well students write, but it also 
enhances students' ability to read a text accurately, 
fluently and comprehensively."

Writing to Read is part of a series of Carnegie 
Corporation of New York-funded reports intended 
to reengineer literacy instruction across the cur-
riculum to drive student achievement. The initial 
report, Time to Act: An Agenda for Advancing 
Adolescent Literacy for College and Career Readi-
ness, and corresponding reports were published 
in September 2009. Writing to Read is an ex-
tension of this work and provides practitioners 
with research-supported information about how 
writing improves reading while making the case 
for researchers and policymakers to place greater 
emphasis on writing instruction as an integral part 
of school curriculum. 

"In an age overwhelmed by information, the ability 
to read, comprehend and write-in other words, to organize 
information into knowledge-must be viewed as tantamount 
to a survival skill," Vartan Gregorian, president of Carnegie 
Corporation of New York, said. "As Americans, we must keep 
our democracy and our society from being divided not only 

between rich and poor, but also between those who have ac-
cess to information and knowledge, and thus, to power-the 
power of enlightenment, the power of self-improvement and 
self-assertion, the power to achieve upward mobility, and the 
power over their own lives and their families' ability to thrive 
and succeed-and those who do not."

Writing practices 
that improve  
student reading
the three closely related instructional practices that Writing 

to read identifies as being effective in improving students' 

reading are: 

1)   have students write about the texts they read. Writing 

about a text enhances comprehension because it provides 

students with a tool to visibly and permanently record, 

connect, analyze, personalize and manipulate key ideas in 

text. Students' comprehension of science, social studies and 

language arts is improved specifically when they

•      respond to a text in writing; 

•      write summaries of a text; 

•      write notes about a text; and

•      answer questions about a text in writing, or create and 

        answer written questions about a text. 

2)   teach students the writing skills and processes that go 

into creating text. Students' reading skills and comprehen-

sion are improved by learning the skills and processes that 

go into creating text specifically when teachers

•      teach the process of writing, text structures for writing, 

        paragraph or sentence construction skills; 

•      teach spelling and sentence construction skills; and 

•      teach spelling skills.

3)   increase how much students write. Students' reading 

comprehension is improved by having them increase how 

often they produce their own text. the process of creating a 

text prompts students to be more thoughtful and engaged 

when reading text produced by others. the act of writ-

ing also teaches students about the importance of stating 

assumptions and premises clearly and observing the rules 

of logic. Students also benefit from using experience and 

knowledge to create a text as well as building relationships 

among words, sentences and paragraphs.

"while writing is important in its own 

right, the evidence clearly shows that 

writing supports reading and reading 

development. increasing how often 

students' write has positive benefits on 

their development as readers..."
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Performance incentives: Their 

growing impact on american 

K-12 education— Matthew G. 

springer, ed.; Brookings Institu-

tion Press, 2009

Performance pay for teachers continues 
to gain momentum nationally despite 
the absence of a clear understanding 
of its impact on students, teachers and 
schools. A new book from the National 
Center on Performance Incentives 
brings together the latest research on 
the topic to offer guidance for research-
ers, policymakers and practitioners 
seeking deeper understanding of the 
complexities surrounding this issue. 
The book, Performance Incentives: Their 
Growing Impact on American K-12 Edu-
cation, is edited by Matthew Springer, 
director of the NCPI.

"Teacher compensation reform has resur-
faced as a strategy to enhance academic 
outcomes in the K-12 public school 
system. Yet, a sturdy and influential base 
of individuals and organizations remains 
fundamentally opposed to modifying the 
single-salary schedule," Springer said. 
"This volume seeks to bridge the gap 
between these two camps by offering a 
vehicle for understanding the nuances 
of the debate while also informing policy 
and program development."

 "Teacher compensation needs reform-
ing, including linking part of pay to 

teacher effectiveness in the classroom. 
Yet knowledge about how best to do 
so is still emerging," Janet S. Hansen, 
vice president and director of education 
studies at the Committee for Economic 
Development, said. "This volume makes 
a major contribution to the discussion of 
how to link teacher pay and performance 
in a responsible and effective way."

The book is divided into three sections: 
examinations of teacher compensation 
reform from multiple perspectives, 
including economic, legal, political, psy-
chological and social; the development 
and design of pay-for-performance pro-
grams and policies; and case studies of 
performance pay and teacher retention 
programs in several states and abroad.

"Collectively, the chapters that comprise 
this volume provide the foundation 
for understanding many of the histori-
cal and current issues associated with 
teacher pay reform," Springer wrote.

Specific topics addressed include the 
political positions of the two primary 
teachers associations, the National 
Education Association and the American 
Federation of Teachers, on 
compensation reform; legal 
issues; what policymak-
ers are missing regarding 
performance incentive 
systems; how to design 
a program that rewards 
teachers based on student 
achievement; challenges 
for public schools; stud-
ies of programs in Texas, 
North Carolina, Arkansas 
and Florida; a compre-
hensive review of teacher 
incentive policies in developing coun-
tries, and more.

The book's contributors include  
researchers from Duke University,  
Economic Policy Institute, Harvard  
University, Manhattan Institute for 
Policy Research, National Bureau for 
Economic Research, RAND Corporation, 
SAS Institute, Texas A&M University, 
University of Arkansas, University of 
Chicago, University of Minnesota,  
University of Missouri-Columbia, 

University of Virginia and Vanderbilt 
University.

Springer is assistant professor of public 
policy and education.

The book may be ordered at www.brook-
ings.edu/press/Books/2008/performan-
ceincentives.aspx.

For more information about the Na-
tional Center on Performance Incentives 
at Vanderbilt University and additional 
research on performance incentives, 
visit www.performanceincentives.org.

schools under surveillance: 

Cultures of Control in Public 

education— torin Monahan and 

rodolfo D. torres, eds.; rutgers 

University Press, 2009

Many schools now have extensive 
surveillance, monitoring and discipline 
programs in place to protect students. 
But are students any safer as a result? 

What is the cost of these 
measures in terms of 
student well-being? These 
questions and others are 
investigated in Schools un-
der Surveillance: Cultures 
of Control in Public Educa-
tion, released last fall by 
Rutgers University Press.

"People tend to think of 
surveillance in terms of 
Big Brother, so they don't 
necessarily see the many 

forms of monitoring, identification and 
control in our lives," Torin Monahan, the 
book's co-editor and associate professor 
of human and organizational develop-
ment and medicine, said. "In this book, 
we are examining the many different 
manifestations of surveillance and is-
sues of power and control in schools." 

Monahan's co-editor is Rodolfo Torres, 
professor of political and urban studies 
at the University of California, Irvine.

More Recent Books 
by the Peabody  
College Faculty

Many schools have intensive surveil-
lance and control systems, in the form 
of closed circuit televisions, metal 
detectors, gates, barbed wire and armed, 
uniformed police officers known as 
school resource officers. The book raises 
the question of whether such intensive 
security and monitoring are necessary, 
and the negative impact they may  
have on students.

"Any measures taken to protect chil-
dren are seen as sacrosanct, but there 
is no discussion of the ramifications on 
students of being constantly surveilled; 
of, for example, waiting outside of their 
school for more than an hour to pass 
through a metal detector," Monahan 
said. "One of the things that we found 
interesting is that schools are really 
some of the safest places for children 
to be - significantly safer than when 
they are on the streets or at home, and 
schools were safe long before the latest 
security programs were implemented." 

The book may be ordered at rutger-
spress.rutgers.edu/acatalog/Schools_
Under_Surveillance.html.

observational measurement of  

behavior—Paul Yoder and frank 

symons; springer Publishing 

company, 2010

In their comprehensive 
textbook, Observational 
Measurement of Behavior, 
authors Paul Yoder and 
Frank Symons instruct 
graduate students-the na-
tion's future researchers-
in how to competently 
conduct, observe, and 
measure behavior.

The textbook is unique in 
that it not only details the 
techniques and mechanics 
of observational methods 
but also covers the theoretical and con-
ceptual foundations of these methods.

"We tried hard to provide an honest, 
scholarly, systematic treatment of topics 
that are long overdue and frequently 
needed by users of observational mea-
surement methods," Yoder said.

The observational methods described 
can be applied in both single-subject and 
group-design studies. The authors guide 
students in how and when to use both 
methodologies. They also provide practi-
cal exercises and electronic media files of 
a sample observation session to code with 
multiple behavior sampling methods.

Topics covered include: (a) improving 
measurement of generalized character-
istics through direct observation and 
the generalizability theory, (b) develop-
ing coding schemes and designing or 
adapting coding manuals, (c) determin-
ing sampling methods and metrics for 
observational variables, (d) training 
observers and assessing their agree-
ment, (e) performing sequential analysis 
on observational data, and (e) assessing 
the validity of observational variables.

Yoder, professor of special education 
and a long-time Vanderbilt Kennedy 
Center investigator, is the past director 
of the VKC Observational and Quantita-
tive Methods Core (now the Statistics 
and Methodology Core). He has consult-
ed with VKC researchers on single-sub-
ject and group-design studies for over 20 
years. He has conducted methodological 
studies, including simulation studies 

relevant to sequential 
analysis, and written 
methodological and 
measurement articles 
and chapters. He con-
tinues to use observa-
tional measurement 
in his own research on 
early communication in 
children with develop-
mental disabilities.

Frank Symons is associ-
ate professor of educa-
tional psychology at the 
University of Minnesota 

where he directs the Observational 
Methods Lab. He, too, has published a 
wide variety of methodological articles 

and co-edited a book on the applica-
tion of direct observational research 
methods in research on individuals with 
intellectual and other developmental 
disabilities. He is a graduate of the 
Developmental Disabilities Research 
Training Program, a VKC-administered 
program funded for over 50 years by 
the Eunice Kennedy Shriver National 
Institute of Child Health and  
Human Development.

lAtest reseArcH on  
PerforMAnce PAY for teAcHers

Texts

Texts

sUrVeIllAnce Doesn't  
necessArIlY MAKe scHools sAfer

oBserVInG AnD 
MeAsUrInG BeHAVIor

Culture, Curriculum, and Identity in 
Education; H. richard Milner IV, ed., 

Palgrave Macmillan, 2010

The Educator's Handbook for Under-
standing and Closing Achievement 
Gaps; Joseph f. Murphy, sAGe Publica-

tions, 2009

Surveillance in the Time of Insecurity; 
torin Monahan, rutgers University 

Press, 2010

"We tried hard to provide an 

honest, scholarly, systematic 

treatment of topics that are long 

overdue and frequently needed 

by users of observational mea-

surement methods”  
—Paul Yoder (Co-editor of Observational 

Measurement of Behavior)

Paul Yoder
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or the second year, Peabody College and Vanderbilt are 
hosting a group of international scholars through the 
Hubert H. Humphrey Fellowship Program. 

This year's Fellows (pictured above) are a distinguished group 
of educators from Bahrain, Chad, Cote d'Ivoire, India, Kenya, 
Myanmar, Nepal, Niger, Pakistan, Palestinian National  
Authority and Philippines.

The group includes experts in school evaluation and data anal-
ysis, supervision and administration, school reform, program 
evaluation, educational advocacy, cognitive development, 
curriculum design, safety and preparedness, human resource 
development, education policy, planning, science education, 
and information and communications technology.

2010-2011 HumPHrey Fellows

layla al yusuf 
Kingdom of Bahrain 
National Education Reform Project

baikita yankal 
Chad 
Ministry of National Education

ya rachel Valery Kouame 
Cote d’lvoire 
Ministry of Education

zalak Kavi 
India 
Gyonshala Program

david njengere Kabita 
Kenya 
Kenya Institute of Education

Khin ma ma latt 
Myanmar  
Myanmar Red Cross Society

ram Hari lamichhane 
Nepal  
Council for Technical Education and Vocational Training

Fati bagna seyni 
Niger  
Ministry of Education

nadia ashraf 

Pakistan 
The City School in Punjab

zaheer iqbal 
Pakistan 
Ministry of Education

lubna mohyuddin 
Pakistan 
Bahria College Karachi

amal abu Hejleh 
Palestinian National Authority 
Ministry of Education and Higher Education

soraya Faculo 
Philippines 
Cordillera Regional Science High School
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