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• Data	--	and	the	claims,	arguments	and	narra@ves	in	
which	they	are	deployed	--	are	highly	mobile		
•  Assessments,	research	findings,	ins@tu@onal	data	

• As	data/narra@ves	move	across	ac@vity	systems,	
they	inevitably	serve	different	purposes	for	people	
within	different	prac@ces	and	communi@es	
• What	are	the	implica-ons	of	these	mobili-es	for	
our	own	work,	across	-me,	places	and	spaces?	
•  With	guidance	from	Andrew	Ho,	Eve	Tuck,	Cynthia	Coburn	

The mobili9es of data



Three snapshots of data mobility

1.  Assessment	data	
on	the	move	

2.  Classroom	
research	data	on	
the	move	

3.  Public	policy	data	
on	the	move	



1. Assessment data on the move 
(Andrew Ho illustra9on)

•  Data	tend	to	“travel”	
•  “Numbers	travel	easily	across	levels	of	aggrega@on,	from	
students	to	classrooms	to	schools,	states,	and	
countries”				(Ho	2013,	p.	15)	

•  Test	scores	can	be	averaged,	adjusted	for	expecta@ons	by	
SES,	processed	to	form	teacher	value	added	scores,	used	to	
predict	college	success	…	

• We	are	suckers	for	those	traveling	data	
•  “[People]	are	weak	to	numbers	and	tend	to	ascribe	them	
with	various	meanings	as	purposes	dictate	…	

•  “Most	fundamentally,	[the	problem]	is	the	belief	that	a	
number	can	be	imbued	with	an	unerring	meaning	that	
remains	fixed	even	as	purposes,	aggrega@on	levels,	and	
stakes	will	dri\.”	(Ho,	2013,	p.	15)	



1. Assessment data on the move 
(Andrew Ho illustra9on)

ITBS	
•  Started	with	the	
academic	decathlon	
• Moved	to	teacher	
evalua@on	
• Now	used	as	high-
stakes	test	in	Iowa	

NAEP	
•  Started	as	na@on’s	
report	card	
• De-facto	audit	test	
for	state	assessments	
• Used	to	compare	
states	to	countries	
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1. Assessment data on the move 
(Andrew Ho illustra9on)
•  Mobile	data	are	subject	to	“Purpose	dri\”	(Ho,	2013)	

•  “Purpose	creep,”	“Purpose	hijacking”	(Ho,	2014)	
•  This	dri\	is	not	random	or	unknown	

•  “Purpose	dri\	is	predictable:	it	travels	along	known	vectors.	We	
know	how	it	travels,	we	know	what	the	vectors	are.”	(Ho,	2014)	

•  Toward	aggrega@on,	accountability,	“added	value”	arguments	

•  “The	vectors	along	which	purposes	tend	to	dri\	are	rarely	
the	same	as	the	direc@ons	that	valida@on	agendas	can	
easily	follow”		(Ho,	2013,	p.	11)	



1. Assessment data on the move 
(Andrew Ho illustra9on)
•  “We	are	crea@ng	remarkable	assessments	in	the	
laboratory	…	each	is	like	a	chick	to	be	released	
into	the	wild.	They	should	be	released	through	a	
series	of	gates,	following	along	known	
vectors”	(Ho,	2014)	

•  Gate	1:	Can	the	scores	from	the	test	be	averaged?		
•  Gate	2:	Is	the	average	interpretable?	
•  Gate	3:	Is	the	average	useful?	
•  Gate	4:	Does	placing	stakes	on	that	average	make	sense?	
•  Gate	5:	Does	that	lead	to	desired	responses?	



1. Assessment data on the move 
 

•  Data	are	mobile,	across	communi@es	and	purposes.	
•  “Purpose	dri\”	vectors	are	knowable.		
•  Validity,	relevance,	adequacy	depend	on	purposes.		
•  This	implies	the	need	for	“gates.”		
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2.  Classroom research data on the move 

1960	 1970	 1980	 1990	

Students	inves@gate,	document,	and	narrate		
African	American	migra@ons	in	Chicago	communi@es	

using	US	census	data	maps	



2.  Classroom research data on the move

And	some	black	people	start	moving	towards	
the	east	too.	And,	we	asked	a	ques@on.	We	
asked	–	we	wondered,	why	did	black	people	
come	in	some	more?	Why	are	they	–	keep	
moving	in?		It	has	to	be	a	reason	why	… 	



2.  Classroom research data on the move

AERA 



2.  Classroom research data on the move

• What	happens	as	these	data/narra@ves	move?	



2.  Classroom research data on the move

•  There	is	a	“threshold	…	between/of	stories	into	data”	(Tuck,	Smith,	
Guess,	Benjamin	&	Jones,	2014,	p.	53)	
•  “The	stories	and	interviews	could	not	simply	be	transcribed	and	released	into	

the	world	as	a	collec@on”	(p.	58)	
•  “One	apparent	promise/premise	is	that	social	science	analy@cal	prac@ces	would	

render	the	stories	told	in	the	interviews	more	coherent	or	legi@mate.	Another	
…	that	engaging	in	analy@cal	prac@ces	…	would	permit	the	academy	
unmi@gated	access	to	the	words	and	experiences	of	the	par@cipants”	(p.	59)	

•  A	REFUSAL	regarding	“the	no@on	of	data	itself.	We	did	not	take	for	granted	that	
the	words	spoken	in	the	interviews	were	pre-exis@ng,	pris@ne	snapshots	of	
something	called	‘real	life.'	… never	presumed	that	the	stories	told	by	
par@cipants	were	previously	‘out	there,’	laying	fallow,	data	wai@ng	for	
collec@on”	(p.	60)	

•  Debated	“how	each	of	us	might	decide	to	move	forward	within	the	
context	of	this	troubled	ethical	history	[of	research	on/in	Black	and	
indigenous	communi@es]	and	how	we	might	consider	the	alchemy	of	
stories	into	data,	an	alchemy	that	might	not	be	undone.”	(p.	61)	

Tuck	&	Yang,	2012	
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2.  Classroom research data on the move

AERA 

•  How,	where,	when	do	we	recognize/cross	the	“threshold	of	stories	into	data”?	
And	of	data	into	stories?	

•  What	rela@onships	of	power	– e.g.,	of	ventriloquy,	of	“knowledge	crea@on,”						
of	white	sepler-colonial	voyeurism	for	“pain	narra@ves”	(Tuck	&	Yang,	2012)	– 	
are	enacted	in/through	our	narra@ons	of	data?	

•  Where	does	REFUSAL									reside	in	our	methods	/frameworks?	

•  How	do	we	par@cipate	in	these	“alchemies”	of	stories-into-data-into	stories,	as	
they	mobilize	across	@mes	and	places,	beyond	our	own	agency	and	narra@ons?	



3.  Public policy data on the move
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3.  Public policy data on the move

•  In	public	policy	baples	in	places	like	Chicago,	
learning	is	happening	at	mul@ple	scales	and	paces	
•  Reimagining	the	public	sphere	
•  Forging	new	iden@@es	as	the	context	and	the	fight	shi\	
•  Adap@ng	to	new	technologies,	roles,	reali@es	

•  Learning	processes	play	out	in	the	narra@ons	of	
“data”	and	“evidence”	across	the	boundaries	of	
ac@vity	systems	
•  LEARNING	and	POWER	are	in@mately	related	in	
these	policy	debates	



3.  Public policy data on the move

During	the	past	5	years	we	have	
seen	a	decrease	in	the	number	
of	Diverse	Learners	in	our	
district-run	schools,	with	a	
corresponding	increase	in	our	
Diverse	Learner	staffing.	



3.  Public policy data on the move

As	we	concluded	looking	at	the	
data	for	10th	day,	we	recognized	
that	we	have	2,928	fewer	
students	on	IEPs	than	what	we	
had	at	the	end	of	the	school	year.	



3.  Public policy data on the move

Markay,	of	those	2,928	students	
who	are	no	longer	on	IEPs	from	
the	end	of	last	year,	how	many	of	
those	students	have	migrated	off	
those	IEPs,	and	how	many	of	
those	students	just	aren't	here	
any	longer?	



3.  Public policy data on the move

So	that	is	one	area	that	I'm	really	
pushing	and	focusing	on,	because	
I	don't	think	that	many	of	the	
principals	or	teachers	have	been	
trained	to	think	about	moving	
students	out.	Once	they	get	in,	
they	almost	stay	in	for	life	



Learning	in	August	that	Jackie	
Vaughn	Occupa@onal	High	
School,	my	child's	school,	was	
losing	46%	of	its	staff	in	CPS	
cuts,	I	was	horrified,	but	hardly	
surprised.	

3.  Public policy data on the move



Vaughn	educates	students	with	
cogni@ve,	developmental,	and	
mul@ple	disabili@es	-	students	
historically	undervalued	and	
underserved	by	CPS	-	a	fact	
highlighted	Friday	by	the	list	of	
cuts	to	Special	Ed,	which	is	on	
the	Raise	Your	Hand	handout.	

3.  Public policy data on the move



[O]fficials	have	claimed	[these	
cuts]	stem	from	a	review	by	the	
Office	of	Diverse	Learner	
Supports	and	Services.	I	
requested	a	copy.	This	is	the	
response	I	received	from	Dr.	
Markay	Winston:	

3.  Public policy data on the move



"It	sounds	as	though	you	are	
looking	for	some	sort	of	report,	
or	wripen	product,	that	
captures	informa@on	regarding	
Vaughn	or	other	schools.	
Unfortunately	the	review	that	
you	have	referenced	does	not	
include	a	wripen	report.	…”	

3.  Public policy data on the move



Massive	cuts	to	Special	
Educa@on,	and	the	review	has	
no	wriMen	report?	…	
	

How	is	it	possible	our	children	
are	entrusted	to	officials	who	
act	not	as	their	advocates,	but	
as	their	most	powerful	and	
dangerous	adversaries?	

3.  Public policy data on the move



3.  Public policy data on the move

“From	2012	to	2015	total	school	based	special	educa@on	
posi@ons	grew	by	609	or	8.9%.	Special	educa@on	
enrollment	grew	over	the	same	period	of	@me	by	about	
5.7%.	The	growth	rate	in	staff	is	larger	than	the	growth	
rate	in	students	with	disabili@es,	but	not	outrageously	so.	
…The	data	on	special	educa4on	staffing	in	the	white	paper	
is	consistent	with	the	current	reality	of	CPS	and	is	not	
alarming.	Why	CPS	wants	to	turn	increases	in	special	
educa6on	staffing	into	a	specter	hanging	over	the	school	
district	is	not	clear	to	Access	Living."	



3.  Public policy data on the move

The	discrepancies	
provide	an	opportunity	
for	us	to	improve	our	
management	and	
oversight	of	district	
resources.		

Our	children	are	
entrusted	to	officials	
who	act	not	as	their	
advocates,	but	as	their	
most	powerful	and	
dangerous	adversaries	

The	cost	is	not	driven	by	
growing	numbers	of	
students	with	disabili@es	
…	evaluate	the	degree	of	
services	and	support	
provided	to	…	students.	

This	data	is	not	alarming	
…	CPS	wants	to	turn	
increases	in	Special	
Educa@on	staffing	into	a	
specter	hanging	over	the	
district	



3.  Public policy data on the move

•  Data	narra@ves	flow	across	individuals,	organiza@ons	and	
ac@vity	systems	as	they	baple	out	policy	debates	
•  “To	date,	scholars	of	implementa@on	have	tended	to	focus	on	
either	the	dynamics	of	learning	or	rela-ons	of	power,	but	a	
more	robust	understanding	…	requires	that	we	understand	the	
two	in	interac-on.”	(Coburn,	Hill	&	Spillane,	2016,	p.	248)	

•  “RPPs	exist	in	highly	poli-cized	environments	…	RPPs	do	not	
exist	apart	from	these	pressures,	and	they	must	learn	to	navigate	
the	complex	and	shi\ing	poli@cal	contexts	of	school	
districts.”	(Coburn	&	Penuel,	2016,	p.	51)	

•  “Many	researchers	believe	that	poli@cs	gets	in	the	way	of	
effec@ve	research	use	and	hope	that	producing	higher	quality	
research	will	assist	districts	in	moving	decisions	out	of	the	
poli@cal	realm	… research	is	oPen	born	out	of	and	feeds	back	
into	poli-cal	struggles	and	debates	in	central	ways.”	(p.	52)	



3.  Public policy data on the move

• How	do	narra@ons	of	data	serve	as	levers	in	the	
struggle	to	influence	policy,	and	the	public	debate?	
• What	counts	as	data?	As	evidence?	As	a	credible	
narra@ve?	

•  How	are	data	mobilized	–	and	immobilized?	

• How	might	we	analyze	the	larger-scale	learning	
processes	for	which	these	mobiliza@ons	of	data	are	
both	mechanisms	and	traces?	
• What	is	Chicago	learning	about	Special	Educa@on?		
•  Or	CPS?	Or	ODLSS?	Or	Raise	Your	Hand?	



3.  Public policy data on the move

• Our	ongoing	dance	with	the	W.	T.	Grant	founda@on	



Learning on the move
•  How	are	we	thinking	about	mobility	as	both	a	means	for,	and	the	
content	of,	learning?		
•  Mobiliza@ons	of	data	create	mul@ple,	dynamic	sites	of	learning	
•  Mobiliza@on/resistance	evidences	POWER,	and	requires	LEARNING	

•  How	can	we	ethically	capture	and	use	dense	@me	and	posi@on	data	
about	the	“daily	round”	of	youth	and	adult	learners?		
•  How	are	these	data	(re)deployed	in	narra@ves?		
•  How	do	their	purposes	dri\	in	the	process?	
•  How	can	REFUSAL	in/of	research	be	a	genera@ve	force?	
•  	What	kinds	of	learning	accrue	in	these	processes?	



Learning on the move
•  How	can	we	make	the	exis-ng	value	and	existence	of	these	data	
visible,	accessible,	and	usable	for	the	people	who	provide	it?	
•  Visibility,	access,	and	usefulness	evidence	rela@onships	of	power/learning	
•  “Making	data	useful”	implies	purpose	dri\/creep/hijacking	

•  Can	we	design	ac@vi@es	that	ar-culate	scales	of	human	mobility	—e.g.,	
that	relate	personal	mobility	to	large-scale	data	sets	captured	by	ci@es,	
states,	or	commercial	organiza@ons?	
•  These	ar@cula@ons	are	re-narra@ons	of	data,	re-purposing	of	data	for	new	
stories	(see	above)	

•  What	is	needed	to	shi\	from	a	view	of	place	as	content/informa@on,	to	
place-making	as	a	process	of	learning	and	development?	
•  Narra@ons	of	data,	implicitly	and	explicitly,	make	places		
•  In	both	represented	and	represen@ng	worlds	




